Cultivating Global and Intercultural Competencies
This concluding chapter addresses the practical implications of my findings for the internationalization of campuses and the preparation of "globally competent" graduates. 1 In particular, I focus on the design, delivery, and documentation of study abroad programs for L2 learners. Drawing on the case studies presented in Chapters 4-6 and the theories discussed in Chapters 1, 2, and 7, I suggest concrete steps that can be taken to enhance the global and intercultural competencies of students, both on home soil and abroad.
More specifically, I offer suggestions for the presojourn preparation of student sojourners, ongoing support during the stay abroad, and the reentry phase. Most of the presojourn elements are also relevant for those who remain on campus and forgo participation in a study abroad program. They, too, can experience gains in intercultural communicative competence and develop a more ethnorelative, global mindset through intercultural education, experiential learning (e.g., purposeful contact across cultures), and critical reflection on contact across cultures. This chapter aims to stimulate Internationalization at Home (IaH) initiatives and enhance study abroad programming. In keeping with today's emphasis on outcomes-based assessment and accountability in higher education, I discuss ways to document student learning and provide evidence of successful internationalization efforts.
(e.g., linguistic, global, academic, personal) are essential for students to become successful in today's complex globalizing world? What elements should be included in a comprehensive internationalization plan? If study abroad will feature in the scheme, additional questions need to be asked, such as: What are the goals of study abroad? How can educators maximize learning on stays abroad? How can study abroad be integrated into the undergraduate curriculum?
Administrators and faculty engaged in the process of internationalization and outcomes-based assessment may consult Green and Olson (2003) and Olson et al. (2005 Olson et al. ( , 2006 for sample lists of international/intercultural competencies that can easily be tailored to meet the needs of individual institutions and students. While not specifically designed for L2 professionals, these resources helped me to shape the learning outcomes for the study abroad program described in this book.
Documenting student learning: From needs analysis to program outcomes
As a starting point, a thorough needs analysis is vital to provide core information for program planners charged with internationalizing higher education. In addition to reviewing relevant literature in this field, it is important to gain an understanding of the specific needs, interests, desires, and concerns of students and faculty in order to develop international programs and courses that are meaningful and, potentially, transformative.
Outcomes-based assessment can assist institutions in articulating learning outcomes for students and provide direction for the design and delivery of appropriate curricula, pedagogy, and modes of assessment. As learning involves an ongoing process, data should be gathered throughout a program and not be limited to pre-and postmeasures. In the case of study abroad programs, educators may be tempted to apply a single measure to assess student learning (e.g., a language proficiency test) but this is woefully inadequate. It cannot possibly capture the holistic nature of language and culture learning, which includes both formal and informal elements. How, then, can educators enhance current and future programming and provide compelling evidence of student growth that can satisfy administrators? Multiple assessment methods (e.g., a range of qualitative and quantitative measures) are needed to track student learning, both in and outside the classroom.
